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Celebration, reflection and praxis: forty volumes of the journal 
 
With this issue we celebrate the 40th volume of the journal! Such an occasion affords the 
opportunity not only for celebration but for reflection and praxis.  
 
It is a curious thing, the history of a journal. In the case of the International Journal of Research 
and Method in Education, it has changed completely, starting life in 1978 as Westminster 
Studies in Education. This reflected the journal’s relationship with Westminster College, a 
teacher training college originally for teachers for Methodist Church schools. Keith Dent was 
the first editor, with David Palacio steering the latter years of Westminster Studies. In 2008 
came a major change in name and focus to the current International Journal of Research and 
Method in Education. Gary Thomas and Birgit Pepin established this change and were the first 
editors of the re-born IJRME. Melanie Nind became co-editor in 2008, taking over from Gary 
Thomas; and Liz Todd took over as co-editor in 2011 when Birgit Pepin moved to Norway. 
 
In its early form Westminster Studies in Education favoured interesting and unusual articles 
on educational research, a good proportion of them having a reflective or philosophical 
theme. The first volume is composed of elegantly argued pieces rather than empirical papers. 
Alfred Yates wrote the very first paper. His prescient opening statement noted the dangers 
of making predictions and emphasised the need to focus on the conditions needed for 
education to flourish. We would do well to remember this today.  
 
After an early focus on ‘readability’ there was an effort to include contributions from a range 
of alternative perspectives. These include policy (the United Kingdom Butler Education Act 
1944), media, curriculum, and higher education. The journal attracted big names from the 
start such as Mary Warnock in volume 2, and Denis Lawton in volume 3. Mary Warnock helped 
save the early volumes from male dominance in authorship with her paper on cultural 
relativism and education. The journal aimed to attract both newer and more established 
researchers, and it continued to publish esteemed researchers as demonstrated in volume 12 
with Charles Desforges, Ian Menter, Jean Ruddock and (once again) Mary Warnock.  
 
The world of education has seen many changes since the late 1970s and we looked back over 
the whole journal at papers, editorials and special issues to consider the journal as a reflection 
of transformations in the field of educational research. However on reading through the 
previous issues what is striking is the extent to which themes have developed rather than 
changed entirely. It was confirmatory to see that in very general terms our pluralistic 
discipline builds on itself year on year rather than dramatically changes direction.  
 
In fact one could be forgiven for thinking that themes change little, with Ian Lewis’s 1990 
editorial (marking the start of more extended editorials) referring to the continuing debate 
on the future of initial teacher training, this being a topic of current and future concern in the 
United Kingdom and beyond.  
 
Although topics and themes have been consistent over the years, the way they have been 
discussed has varied from time to time. For example Ian Lewis in 1991 looked to a future in 
which the United Kingdom is even more closely linked to our European Community partners 
and contemplated what it might mean to educate for European citizenship. He continued this 
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theme in the next volume, asking how we can best provide for the spiritual and moral 
education of children to prepare them for a multicultural, multi-faith, interdependent world?  
While the question is contemporary, the approach taken of papers from the different faith 
perspectives (Church of England, Islamic and Jewish) is less common today.  History is a useful 
reminder that what seems to be a worrying new development is nothing more than a trend 
continuing, with editor Harry Fearon’s 1995 assertion of the need for academic experts in the 
face of their denigration by politicians. And to a comfortably modern-day question in 1996 he 
stated that each article in the journal asks 'What is a good education?'  
 
The dramatic change in the journal after 30 years has been a shift for IJRME toward the 
methodological gaze and to the active encouragement of differing and comparative views. 
The journal continues to be the only UK based educational research journal devoted to 
methodology and method. Its impact is to actively develop the ideas, practices, approaches 
and theories of research methodology in educational research. This angle gave the journal a 
distinctive mission amongst all the generalist education journals.  
 
As soon as the journal changed its title and aims the authorship became more international. 
It started to attract American authors which helped the journal to gain in status. Not 
surprisingly IJRME had its first representation at AERA journal tables. Today the journal 
includes writers from all over the world. 
 
Westminster Studies started with only one issue per volume – it was not until volume 26 in 
2003 that we moved to two volumes. Given that in its early years the journal produced one 
issue per volume, editorials often referred to two or three papers in an issue rather than 
having a whole dedicated special issue. In 2013 in volume 36 IJRME moved to four issues per 
year; and such are the quantity and quality of articles and other contributions being 
submitted we have just in 2017 for volume 40 decided to move to five issues! This is a strong 
indicator of the health of the journal and interest in methods for educational research. 
 
The idea of special issues only took off for us once there were several issues per year of the 
journal. And these provide a way to survey the development of the discipline. In 2004 just 
before the journal changed its name and focus Melanie Nind guest edited a special issue on 
inclusive and interactive pedagogy. Subsequently special issues of IJRME have been on Quality 
in educational research (Thomas & Gorard 2007 30,3); Researching argumentation (Coffin & 
O’Halloran 2008, 31,3); European philosophy & theory (Peim, 2009, 32,3); Ethical research, 
academic freedom and roles of ethics committees(Sikes & Piper, 2010, 33, 3); Using secondary 
data (Emma Smith, 2011, 34,3); Problematising visual methodology (Wall, Hall & Woolner, 
2012, 35,3); Teaching and learning research methodology (Loxley, Seery & Grenfell, 2013, 
36,3); Understanding and enactments of inclusive research ((Seale, Nind & Parsons, 2014 37, 
4); E-research in educational contexts (Wishart & Thomas, 2015, 38, 3); and most recently a 
two-part special issue Is the educational ‘what works agenda’ working? (Pampaka, Williams 
& Homer, 2015, 39, 3&4).  
 
The first IJRME special issue in 2007 aptly considered quality in educational research as a good 
starting point for for addressing methodological issues. The editors Gary Thomas and Stephen 
Gorard favoured pluralism, but argued that there are some standards that must be agreed 
on, such as logical coherence and the assessment of plausible alternative explanations. At the 
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same time, they included a paper that looked at educational research quality from the 
perspective not so much of what research is but what education is, a practical science rather 
than a social science.  
 
Our own conclusion, folly in the face of Yates, is that all special issues of the IJRME have 
marked a scholarly and timely start to each of the areas considered.  
 
The 2009 special issue considered the contributions to methodology made by European 
philosophy such as the work of Baudrillard, post-structuralism, Lacan, Ranciere, and Derrida 
– and we need continually to return to such issues of theory in method.  
 
Pat Sikes and Heather Piper’s special issue in 2010 responded to the advent of university 
ethics committees, in general painting a pessimistic picture of the impact of such bodies 
interfering with methods and instead solely focusing on prevention of harm whilst preventing 
ethical research and silencing controversial and difficult issues. We would do well to return 
to ethics now more than half a decade later to see if ethics committees have developed skill 
and wisdom.  However, our concern is that this is unlikely and that, indeed, fear of litigation 
has become more constraining leading to the need for more consideration of this area.  
 
Visual methods are becoming well-developed across a number of disciplines in the social 
sciences and were at a turning point when considered in the special issue by Elaine Hall, Kate 
Wall, and Pam Woolner. Their potential for supporting participation in research and their 
evolution in interdisciplinary contexts deserves more attention. Another area that we are 
likely to return to once again is that of inclusive research, what it is, and its relationship to 
participatory and emancipatory inquiry and community-peer led research by Jane Seale, 
Melanie Nind and Sarah Parsons in 2014. 
 
Other special issues can be seen to be examining nascent areas in educational research. The 
special issue guest edited by Emma Smith on secondary data in 2011 produced papers that 
are at the start of the development in educational research of engagement with quantitative 
and qualitative databases. It provides a glimpse of the potential such data offers educational 
researchers. We can now combine databases such as the Millennium Cohort Study with the 
English National Pupil Database – so this too is an area that deserves further detailed 
attention. Similarly the concern with teaching methods at postgraduate level (special issue 
2013) has rarely been discussed so more consideration of this would be welcomed building 
on for example, the doctoral research journey or the use of digital methods in teaching.  
 
While special issues signal broad trends they do not do justice to the richness and variety of 
papers published in the Journal. You just have to read them! One of Liz’s favourite, also one 
of the first that she sent to the journal when she became editor, is catchily entitled ‘Not in 
favour of questionnaires like ‘Dammed taxi cab’’. This charming scholarly paper by Eva Alerby 
and Catrine Kostenius considers how silent communication in questionnaires can be 
understood and used to give voice to children's experiences. Popular papers as demonstrated 
by downloads are on topics such as classroom-based action research (Tim Cain), ethics 
(Geoffrey Walford), quality in qualitative research (Martyn Hammersley), data analysis (Tse-
chi Hsu), digital stories (Sarah Parsons et al) and focus groups (Andrew Parker and Jonathan 
Tritter). 
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The most recent special issue has looked at the ‘what works agenda’. The focus was on RTCs 
(randomized controlled trials), their variations and limitations, systematic reviews and meta-
analyses. There was also consideration as to the balance between rigor and findings relevant 
to educational concerns and decision-making. 
 
IJRME also looked in 2015 at the emerging area of electronic research methods in educational 
contexts with a critical discussion of methods, ethics and new data sources. There is much in 
this area that remains to be developed and discussed such as working at scale, big data and 
data analytics. There could also be development based on the interesting papers about using 
Minecraft to research online communities involving children; the co-creation of digital stories 
looking at classroom practice for children on the autistic spectrum; and the use of 
technologies in research on professional development. 
 
Publishing also has changed dramatically since the late 1970s, with the move to electronic 
submission for IJRME having been made in 2008. Since then the digital sphere makes possible 
more and more data on journal downloads and citations and raises the question as to whether 
to include video abstracts. A major change seems when it was first mooted to be that of open 
access and we watch what this means for IJRME with interest. In 2005, the first year of 
publication of IJRME, the journal saw 3,083 full-text downloads. Fast-forward to today and 
(as of the end of November 2016) the journal has received 36,089 individual downloads. The 
growth in usage over the last 11 years has therefore been extensive (over 1,000% if comparing 
these figures). Of course this needs to be taken with a pinch of salt; back in 2005 accessing 
journals electronically was still a very new concept and the websites used were nowhere near 
as user friendly and papers were not as easy to locate. If we were to go back to 2010 for 
perhaps more comparable data, the journal saw 10,368 downloads. Therefore, one could say 
that in the last six year’s usage has more than tripled. 
  
Researchers wholeheartedly embracing electronic publication means that the journal is now 
available to anyone who has access to the internet anywhere in the world. As well as having 
a positive effect on the journal’s usage figures, this has also expanded the journal’s author 
base.  Authors from just the UK, USA and Israel were published in the 2005 volume whereas 
the 2016 volume features articles from authors based in Canada, Brazil, UK, Australia, 
Sweden, New Zealand, USA, China, Norway and Cyprus. 
 
We no longer have access to the review process used in the early days of Westminster Studies, 
but nevertheless we can thank our loyal and conscientious band of reviewers including those 
to whom we turn occasionally. We often see papers change dramatically when reconsidered 
by their authors in response to highly detailed reviews from our reviewers; but we do hope 
that the process is edifying as well as no doubt being a trial. The need to recruit more high 
quality reviewers and the difficulty in doing so is a challenges for all editors. Our excellent 
Editorial Board and International Advisory Board have been stalwarts as referees. Martyn 
Hammersley and Pat Sikes deserve particular mention as board members since the inception 
of IJRME, swift and meticulous reviewers, and wise people with whom we have debated the 
papers that provide particular editorial challenge. Behind the scenes even further are people 
giving vital administrative support, including Torhild Hearn (retired) and now Rose Wiles. We 
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would not be able to produce such a high quality journal without them nor without colleagues 
at our publishers. 
 
Whilst we agree with Yates on the dangers of making predictions, we can at least announce 
the next special issues. One to be published in this volume is about interdisciplinary research 
in education, with the aim of moving forward our understanding of educational research as a 
discipline and enhancing the development of educational researchers. Its title will be 
Adoption, Adaption, and Integration: Renegotiating the Identity of Educational Research 
through Interdisciplinarity, with guest editors Tim Jay, Jo Rose and Lizzy Millican. In the 
following volume we will focus on Research Methods for Pedagogy and Innovation, exploring 
methods for looking at the hidden and hard to know when researching pedagogy with guest 
editors Kathy Hall and Alicia Curtin.  
 
We can also feel secure that for this decade at least, the journal is vibrant and important for 
the future of debate about how we conduct educational research. Whilst it is obviously self-
congratulatory we have no hesitation in saying that we can feel proud of where we have been 
and what we have achieved as we move in to the future. 
 
Liz Todd and Melanie Nind 
